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	Introduction/

Abstract:
	“In 1992 and 1993, the Coalition of Essential Schools (CES) and its New York City affiliate, the Center for Collaborative Education (CCE), collaborated with the New York City Board of Education (BOE) on the Coalition Campus Schools Project (CCSP), which was co-directed by Deborah Meier and Dr. Marcia Brevot. 

The intent of the CCS Project was two-fold, to pilot a model for transforming the large urban comprehensive high school, which was failing students at ever higher rates, and to create a new model of secondary school education which would enable its under-served students to succeed.” (p. 2)

	School Completion:


	“The response of the Coalition Campus schools to the issue of high school dropout can be found in their understanding of the meaning of high school completion. They see high school completion not only as an significant rite of passage, an important gateway to the future, whether that future is post secondary education or the world of work, but also as a reflection of their effectiveness in getting students to use their mind well. They respond, therefore, not to the phenomenon of dropout but the long-term challenges of school completion and its multiple meanings. In particular, they respond by making high school completion integral to their conception and design of school as a caring and intellectual community, characterized by: 

· Strong, trusting, personal bonds between students and faculty and strong faculty affiliation with the schools’ educational vision; 

· Close correspondence of curriculum, instruction, and graduation requirements all anchored to a common set of intellectual habits of mind; 

· The coupling of intellectual press and support targeted to school completion; 

· The preparation of students for a future beyond high school; and 
· Self-organizing for continuous improvement.” (p. 8)
“By correlating their values, their instructional, curricular, relational, and professional practices, and their organizational behavior to the assessment process by which students graduate, the Coalition Campus schools make completion integral to their purpose and design. They root school completion in their culture. 

 From the beginning, students learn about the demands, activities, and rituals that comprise the journey to graduation—the reading habits, writing and research skills, inquiry and problem solving, reports and projects, habits of mind, exhibitions, portfolio development, revisions, oral defenses, performance standards etc. They learn from their older schoolmates, their peers, teachers, and experiences in classrooms and on the graduation committees of their counterparts. Students’ participation in the school community, along with their omnipresent battles with resistance, anxiety, low confidence, and poor work habits that many wage (in collaboration with persistent teachers), settles the majority of them into the school culture, which, we assert is the most powerful force in achieving graduation. Participation in the school culture makes students “graduatable.” And the more that students are “graduatable,” the more they graduate, the more graduation becomes a norm of the peer culture, with the result that more students do what they have to do to graduate because that’s the way life is in their schools.” (p. 22)



	School Size:
	“[This article identified five practices] that make the greatest difference to school completion in the CCSP schools, small school size, small class size and low student-teacher ratio, intellectual habits of mind, graduation by portfolio-based performance assessment, and staffing.  Smallness is necessary for the schools to be caring and intellectual communities and to implement the conditions and practices that support school completion. The small size of the Project schools (300-375 students) makes intense relationships and strong trusting bonds between teachers and students over an extended period of time possible. These relationships become major arteries to school completion and beyond. Because teachers leverage them for student achievement, they are the schools’ most powerful tools to get students to graduation.  

As comments made by Fannie Lou Hamer Co-Director Nancy Mann reveal, small school size supports higher standards of student performance, intellectual press, and the assistance students need to respond to it: ‘It is important to keep schools small in order to socialize students into taking on more rigorous academic demands. Portfolios motivate older students but the ninth graders think it is torture. Teachers need to spend more time with students, which they do. But that is wearing when you have a lot of kids.’  

As the Brooklyn International support class anecdote illustrates, it can be relatively uncomplicated and quick for small schools to make organizational changes that can improve students’ access to knowledge and opportunities to learn. Small size makes self-organizing for improvement easier. Faculty can more easily and productively engage in intense whole school debate and communication, reflective dialogue, and collaborative knowledge building and apply their learning to student achievement and school completion. 

Size, as Nancy Mann explains, affects the development of professional community and the cohesion of intellectual community: ‘If you grow too big, you lose some of the intellectual intent. You're not building an intellectual base among the teachers or an intellectual field where the teachers are working. You're just constantly introducing the same concept over and over, and the concept itself doesn't particularly grow, because it doesn't have a deep enough medium to do it in”  (p. 17-18).


	Class Size:
	“At the CCSP schools, small size classes and the low student-teacher ratio—about 20 to 1—are intellectual equity strategies. They ensure that diverse students have equal access to knowledge and opportunities to learn, thereby making graduation more attainable to all. Teachers can teach a more challenging curriculum to more needy students, thereby providing them with more equitable access to kind of the demanding tasks that enhances both their graduation and post-graduation possibilities. 

Vanguard’s Linda Brown, who has taught for 22 years, explains: ‘Small size means I can do a literature seminar with the bottom 20% of kids in the city. I can have them write short essays on works like, Of Mice and Men. Kids who didn’t read are reading books like Jane Eyre to write their essay. We can work with them during lunch. You find out who can’t read, type, etc. These are the kids who would sit in the back of the room, be in the bathroom, and would deliberately get lost. You couldn’t do this work if you had 150 kids. I know dedicated teachers in big schools who teach 150 kids. They can’t do this.’ With student-teacher ratios low and classes small, teachers have time to give students enough individual attention to develop the skills, knowledge, and understandings needed to meet graduation standards. They know students and their work well. As a Landmark student put it, teachers know ‘whether you got what you were supposed to get and then how to help you.’ (p. 18-19)



	Student Goals:
	“The habits of mind are the schools’ intellectual compass; they unify the schools and keep them on course as intellectual communities. They support students’ high school completion by providing clear expectations and coherence to what is often a fragmented experience. They concretize for students what it means to use their mind well: that students demonstrate that they are in the habit of thinking, analyzing, and making meaning in a particular way, by weighing evidence, by expressing awareness of diverse points of view, by seeing how things are connected, by imagining other possibilities, and by assessing the social and personal value of things. 

From students’ beginning projects to their graduation portfolios and presentations, these habits of mind are the common framework by which their intellectual progress and achievement are assessed and their readiness for graduation judged. The habits of mind provide continuity in curriculum and assessment: by the time students are presenting their graduation portfolios, they will have been applying their school’s habits of mind across the academic disciplines for the entire time they have been there. 

In addition to assessing students’ intellectual behavior as it appears in classroom interactions, work products, portfolios, and presentations, faculty use the habits of mind as their common lens, common language, common set of values—i.e., common ground—for analyzing their curriculum and developing norms of practice targeted to achieving their school’s goals. Beyond their value for high school graduation, these particular habits of mind have personal appeal because they are appropriate and applicable analytic lenses for college and life.” (p. 19-20)

	Assessment Strategies:
	“The portfolio graduation process supports high school completion in ways similar to the habits of mind. It provides an intellectual framework for students to demonstrate in multiple and complex ways that they have met their school’s standards for graduation and it also concretizes the school’s expectations. 

This system also provides students with intense, highly personalized teacher support and guidance. It builds students’ ownership and confidence in their intellectual capital by integrating multiple opportunities for self-correction and -improvement. Students see themselves getting smarter. 

Although more challenging, the portfolio process is highly consistent with students’ prior classroom experiences and is both a learning and assessment experience. Through the portfolio experience, students accumulate evidence about their understandings and capacities. They find that they can develop fluency and expertise in academic areas. When they demonstrate in depth knowledge, competent skills, and that they use their mind well, they learn that they can persuade a committee representing their school community to grant them a high school diploma. Often, they discover that they can succeed beyond what they might have imagined. The portfolio process raises students’ standards for their performance and expectations for their future. 

Invariably, students report that the portfolio process is the most powerful learning experience they have had at their school. These students’ comments are typical: “You get to do most of the thinking when you work with your portfolio. You have to explain in detail how to do something, or why something is important, so that someone who doesn’t know it can really understand it;” and “Portfolios make us show what we know, explain what we learned.” (p. 20-21)

	Staffing/Staff Effectiveness:

Professional Development
	“A faithful execution of the schools’ ideas and values about school completion and beyond depends on staff who are committed, or at least favorably disposed, to taking on the perspectives, roles and responsibilities such implementation demands. 

Having the will, school staff must then possess the individual and collective capacity to transform these ideas and values into an organization and practices that effectively transport students to school completion and beyond. That requires hiring the right people, organizing them to have the desired effects on students and each other, providing time and resources for professional development to develop their capacity for quality practice, and supporting professional community so that their collective knowledge, skills, and practice sustain the school as a caring and intellectual community. 

The organization of teachers into interdisciplinary teams provides them with opportunities for collaborative planning, problem solving, and sharing to build their skills. Cross team interactions such as participation on student graduation committees and curriculum committees broadens the possibilities for sharing new knowledge and effective practice. Whole staff activities such as reviews and revisions of the graduation process build common understandings and clarify standards of practice, helping teachers to fine-tune their teaching. 

All of these activities strengthen the staff as professional community and illuminate the nature and cost of their commitment to school completion and beyond and make continuous recommitment possible.” (p. 21-22)
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