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	Cultural Diversity:
	“American Indian and Alaska Native students have a dropout rate twice the national average: the highest dropout rate of any United States ethnic or racial group. About three out of every ten Native students drop out of school before graduating from high school both on reservations and in cities. Academically capable Native students often drop out of school because their needs are not being met while others are pushed out because they protest in a variety of ways how they are treated in school. 

In order to help Native students form positive, mature identities and to reduce the number of Native dropouts, large schools need to be restructured to allow teachers to get to know and interact with their students. Caring teachers (especially Native teachers) need to be recruited who will spend the time and effort to learn from as well as teach their students.  These caring teachers need to use active teaching strategies with their students to keep their students motivated. Native curriculum needs to be developed and used in Native schools to reduce cultural discontinuity. Testing needs to be used in schools to help students learn rather than to track them into non-academic programs, and parents need to have the power to demand schools give their children an education that will strengthen Native families rather than separate Native children from their parents. Academic student advocacy programs such as the ones sponsored by the American Indian Science and Engineering Society and by tribal colleges need to be encouraged.

Native education must be viewed holistically rather than fragmented with basic skills, Native studies, and other classes taught in isolation from one another. In addition to treating the curriculum holistically, dropout prevention needs to be treated holistically. Students do not drop out of school just because of academic failure, drug and alcohol abuse, or any other single problem.  When schools do not recognize, value, and build on what Native students learn at home, they are given a watered-down, spread out curriculum that is meant to guarantee student learning but which often results in their education being slowed and their being ‘bored out’ of school.

Beyond correcting these problems to prevent future dropouts, more needs to be done to help current dropouts through retrieval programs such as the Graduate Equivalency Diploma (GED) and community-based drug prevention programs. In addition, the negative tinge of vocational programs needs to be removed, and these programs opened to all students. In particular, vocational programs need to be tied to real jobs through partnerships with business, labor unions, and government.

Dropout prevention starts with caring teachers who give students every chance for success in the classroom through interactive and experiential teaching methodologies, relevant, and culturally appropriate curriculum. At-risk students need peer support through cooperative instructional methodologies and peer counseling programs. Dropout prevention also includes support services outside of the classroom from school administrators and counselors who work closely with parents.

If teachers and school administrators continue to not receive appropriate training in colleges of education, local training programs need to provide school staff with information both on what works in Native education and information about the language, history, and culture of their Native students. Parents and local school boards also need on-going training about what works in Native education and what schools can accomplish. Head Start, elementary, and secondary schools need the support of tribal education departments and tribal colleges to design and implement effective educational programs that support rather than ignore Native heritages.” (p. 1-2)

“In addition, teacher preparation and certification programs are culturally and linguistically ‘one size fits all,’ and the size that is measured is a middle-class, Western-European cultural orientation. Recent research has identified a wide body of knowledge about bilingual education, Native learning styles, and English-as-a-second-language (ESL) teaching techniques that teachers of Native students need to know. In addition, teachers of Native students should have a Native cultural literacy specific to the tribal background of their students. But teachers often get just one generic multicultural course in accredited teacher education programs.

All students face difficult transitions as they enter and proceed through their school days. In fourth grad, when teachers traditionally tend to move toward more formal textbook-oriented instruction and textbook descriptions change from what students hear daily to abstract narrative descriptions, too many Native student fail to bridge the gap, and it is only a matter of time before they drop out. Again, at either sixth or eighth grade, students often transfer from working most of the day with the same students and teacher to a working with many different teachers and students in a large, factory-like secondary school. Dropout prevention must start in the home, continue in early childhood education programs, and continue into high school and beyond as a community-wide effort. Only caring teachers can help students successfully bridge the many transitions they face as they proceed through their schooling.” (p. 7)
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