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	Credit Recovery
	“Credit Recovery Programs

One specific application of dropout prevention programs is known as Credit Recovery. An Internet search revealed numerous programs in many school districts called credit recovery programs. But it is difficult to find a definition of credit recovery in state statutes. Nevertheless, a definition of these programs can be ascertained by examining their descriptions. Most credit recovery programs identify the population they serve as students who are toward the second half of their high school career, who are older, and whose main focus is the completion of the credit requirements to graduate from high school. By being in the second half of their high school careers, it means that the students have already earned approximately ½ of the credits needed for graduation. 

Credit recovery programs seem to be distinct from alternative programs designed for students who need to be in a setting other than standard education for the majority of their school career. Most of the districts surveyed that have credit recovery programs also have other alternative education programs serving different populations of students. 

The program being investigated by this study is the Continuous Advancement Placement System (CAPS) of the Wichita Falls Independent School District. It is a school-within-a-school at the Wichita Falls High School. It is designed especially for students who have earned approximately ½ or more of the necessary credits for graduation. The A+Software from the American Education Corporation provides the core instructional content for the program. Two teachers and an aide staff the program. 

Targeted Students 

The CAPS program was designed to serve students in danger of not graduating on time. This means that the program serves mainly 11th and 12th graders. As such, it is an intensive program to regain lost credits and accelerate the earning of remaining credits toward graduation. It is a highly focused program that is strongly goal directed with a continuous emphasis on graduation. 

Students who enroll in the CAPS program are in danger of not graduating on time for a variety of reasons. These students may fit one or more of the following descriptions: 

· Parent or Parent-to-be

· Runaway 

· Special Ed./Inclusion (Tactile Kinesthetic Learner) 

· Senior at Risk (Quit at Mid Term) 

· Transfer from another state (criteria) 

· ESL/migrant 

· Truancy case 

· Substance abuse 

· Visual learner 

It should be noted that the reasons cited for students entering the CAPS program do not include students with persistent discipline referrals, expulsion, or suspensions. The District has a different program designed specifically for students with persistent disciplinary issues. 

Organization and Administration 

The CAPS program is a school within a school at the Wichita Falls High School. It consists of two classrooms with 18 to 24 computers in each room. The program forms a smaller learning community within WFHS. The staff ratio is planned at approximately 20 to 1 with a bi-lingual assistant to serve the entire student body. The program emphasizes personal responsibility and is fair but uncompromising in its discipline. 

Students are referred to the CAPS program by the school counselor or through the student study team (SST). The SST, as part of its referral, recommends the courses required for graduation, but the sequence in which the courses are taken is left to the CAPS instructional staff.

School Climate 
The CAPS program emphasizes a cooperative, collaborative environment. The goal of graduation is kept in the forefront of thinking. Instructional staff strive to create an atmosphere of a collaborative ‘family’ that supports each other in achieving common goals. Students are engaged in a mentoring relationship in contrast to a traditional didactic relationship where the teacher is expected to teach and the student learn. As part of the mentoring relationship, instructional staff get to know students and provide support in general problem solving. The problem solving begins with academic topics but is likely to include general life issues. 

Service Delivery/Instruction 

CAPS is, at its core, an intensive intervention to ensure success. The student is first engaged in a course where immediate success can be expected. Once the pattern of success is established, the student is encouraged to take the hardest courses next and ‘get them out of the way.’ For most students, this is math. Finally, the remaining required courses for graduation are taken. 

All of the students' courses are delivered through instructional technology in the form of the A+Software from The American Education Corporation. The instructional staff provide mentoring support as the student works through lessons delivered on the computer. 

Students know and understand the objectives of the program: to learn, to pass the state required exit examination, and to earn enough credits to graduate. The learning is self-paced. Students understand that when they complete a course, they receive credit for that course, and they move on to the next course. So, feedback and reinforcement (earning the credit) are immediate. 

As the CAPS program began, the target rate for earning credits was four credits per semester. It was believed that this was a reasonable goal because of the nature of the instruction delivery system. Time is not lost to group activities. All of the instruction is individual and individualized. 

Students primarily work independently. Headphones are permitted and the result is that distractions are minimized, and each student remains highly focused on the lessons presented through the computer. As a student enters the CAPS program, he or she is paired with a student who is already succeeding. This encourages a collaborative learning environment and promotes social skills that are essential in the workplace environment. Students attend the program from 7:45 a.m. to 2:45 p.m., the same hours as a standard school day at WFHS. 

Instructional Content/Curriculum 

As noted above, The American Education Corporation delivers instruction primarily through the A+Software. It provides a complete range of high school level courses in the four main subjects: Language Arts, Mathematics, Science, and Social Studies. There is also instruction in the four core academic areas down through the elementary grades. Using instructional content from the elementary level materials often provides support for students with lower level skills. 

The software is characterized by direct instruction that is clear, uncluttered, and highly focused. It provides immediate feedback as students are learning the material and provides a comprehensive management system so that instructional staff can use data to inform instruction and make individualized modifications to student assignments as needed. Through the software, all student learning is self-paced, and students progress at a rate in which they can be successful. 

While the software has diagnostic assessments that can identify previously mastered objectives and provide individualized prescriptions based on student need, students in the CAPS program take entire A+LS courses. The main reason for this practice is to ensure success. 

Finally, the students are encouraged to take notes as they take lessons using the A+Software. There are two reasons for this practice. First, it appears that students who take notes while they are learning are more efficient and have better retention of what they have learned. The second, the student who takes courses in a standard education environment will be better prepared to be successful in that learning environment. 

Staff/Teacher Culture 

The final category in describing the CAPS program is the instructional staff culture.  Many of the qualities have been alluded to in describing the program above. The instructional staff are clearly committed to the program and the success of the students. They are part of serving this at-risk group of students by choice. They clearly have high expectations of the students and their achievement. Instructional staff members view students as ‘whole people’ where academic success is a part of ‘life success.’ As a result, they interact with the students in a way that encourages problem solving and a proactive approach to dealing with life. 

This can be clearly seen in interactions with students when there is a question.  Instructional staff members are carefully trained in a specific approach. A student's question is usually answered with an open-ended question. The question is designed to help the student alter his or her perspective on the original question and engage the student in problem solving. The CAPS instructional staff is teaching students meta-cognitive strategies for dealing with academic problems and, in the end, life problems. In short, the entire approach of the CAPS program is to teach students to be learners and help them acquire the skills to be successful in life.

Program Results

The Continuous Advancement Placement System (CAPS) program appears to be effective in three domains. First, the rate of earning credits by the CAPS students far exceeds that of students in the standard education program. This was the intended purpose of the credit recovery program. Students were to be able to earn credits at a more rapid rate. But, the Texas Assessment of Knowledge and Skills (TAKS), an external, independent measure, can be viewed as a more valid measure of its success for learning. Without an external measure of learning, credits earned can be interpreted as ‘grade inflation,’ or ‘social promotion,’ covering the fact that no real learning has occurred. Additionally, in the State of Texas, passing the TAKS is required for high school graduation. Because of these factors, the success of the students from the CAPS program on the TAKS test is important. 

Second, students attend the program at a rate better than students in the general population. This measure is an excellent indication of ongoing student motivation and attention to the program. 

Third, the pass rate for students in the CAPS program compared favorably to students in the standard education program. Of great interest is the greater effectiveness of the CAPS program with students with Limited English Proficiency and Economically Disadvantaged Students. These students’ achievement on the TAKS exceeds that of their peers from the CAPS program and even some of their peers in standard education programs at Wichita Falls High School. Also, the LEP and Economically Disadvantaged students' performance on the TAKS far exceeds that of their peers in the State of Texas as a whole. “ (p. 7-20)
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